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The purpose of this study was to determine the
effects of indiscriminate use of counselor reflection, probe,
confrontation, and free style on client behavior and client
perceptions of counseling. The experiment was conducted at the
University of Tennessee with 20 female volunteers from undergraduateeducation courses serving as subjects and four male and female
graduate students in counseling and guidance acting as experimenters.While subjects were instructed to talk about any topic of their own
choosing during the 40 minute counseling interview, the counsel
counselors followed timed light cues and changed their verbal styles
to include reflection, probe, confrontation, and free style. Resultsshow that the indiscriminate use of counselor behavior does not havereinforcing effects on client verbal behavior; thus, training
programs that enable the counselor to assess and evaluate his
discriminations and their effects on client behavior need to be
developed. Such programs would relate more to empirical evidence of
client outcomes than to theoretical orientations and biases.
(Author/SES)
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141 N id,t(1,1 of ,o1,11 lint; litAL.iturc reveals irny differences regarding Lhe

Brace"!, of tilor,Ty .Ind lci;itILIdtc eler styles (!,r uson and Carkhuff, 1967;

VaLLer,on, 1966). Sol.,e them-IL:Ls sugge L that counseling represents a condition-

ing procedure in which appropriaLe couip'Llor behavior L. th- contioent use of

eouw,lor reinforcement and Lhe systemaLic presentation of counselor emitted cues

(Krasner, 1962; Ullmann and Krasner, 1965). Others would argue that for thera-

peutic change to occur, the counselor must offer certain fa,ilitative conditions

that arc perceived by the client (Rogers, 1951; Carkhuff, 1971) and that the

presence of the therapist in the counseling relationship is the important concern

(Patterson, 1966).

The philosophical views espoused by these theories have important implications

for resulting counselor training programs and counseling research. Counseling re-

search related to learning theory has indeed demonstrated that the systematic

manipulation of the counselo:'s verbal behavior does reinforce and condition the

production of specified client responses (Rogers, 1960; Salzinger, 1960; Waskow,

1962; Merbaum, 1963; Merl-aum and Southwell, 1965; Kennedy and Zimmer, 1968; Pepyne,
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,4 1968; Hoffnung, 1969; Hackney, 1969; Crowley, 1970). These research findings sup-
I

port the notion of training counselors to produce verbal discriminative responses

in systematic and contingent ways (Pepyne, 1970).

Many existing counselor training approaches do emphasize specific counselor

verbal responses including open -ended questions, reflections, restatements, and con-

frontations. At the same time, however, most counselors do not learn to emit such

verbaliyations in a systematic way, contingent upon the kind and type of client re-

sponse and behavior. In otner words, in practice, most counselors :re indiscriminate

in the application of their learned respon,,e style. Thus the effect, of conditioning



1 .11 1 pr,t t_ r or the

c, elor ci,t( ;:tor. : ovidettc,_ ret:arding the:

rtinforcing etfects of ,,C 11 tkv ,r2 net. produced on cue in a

conditionin,; ,,tttng. Co,r,equentl-:, tr,i;hing pro:;ras and coun-;e11116 literature

accumdlate descriptions of specified coun,clor verbal responses based on assump-

tio.is of their effects ratucr than empirical evidence. The purpose of this study

was to deter,;:ine the effects of indiscriminate use of counselor reflection, probe,

conirontation, and free style on client verbal h±havior and client perceptions of

counseling.

PROCEDURES

Subjects

Twenty females served as client (Ss) in the study. Ss were volunteers from

undergraduate education courses at The University of Tennessee.

Experimenters

Two males and two females were used as counselors (Es). The male Es were en-_

rolled in a master's degree program in counseling and guidance and the female Es

were enrolled in a doctoral program in counselor education at The University of

Tennessee. All Es had previously completed at least two counseling practica prior

to the study. Because the female Es (doctoral students) demonstrated criterion

level for each independent variable in the first role-play interview, the investi-

gator administered systematic training in the counselor responses only to the male

Es. The training for each counselor verbal condition consisted of a written model,

a video model, video simulation and interviews with coached clients. Criterion

levels were established for successful completion of each step of the training pro-

cess.
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the ilieot. 1C i J "o..:0 reco:: I located t,n toe desk in full vie

of th, c u iLd to r..cord .111 Inlvrvi,%.s. A co,-.trol panel_ for the light:;

was 1ocote.1 in the monitor room. A ouL-way observation window permitted the in-

Lo watch the intervie:: and to operotc the control switches for the light

panel. All clients were met in an outer reception area prior to the interview.

Treatment Procedures

The Ss were randomly assigned to one of four counselors for one 42-ninute

coun,eling interview. Ss were instructed to talk about any topic of their own

choosing. The first two minutes of each session were used as a preliminary orien-

tation period which twgzln with the Lhe S and E. The ielaining 40-

minutes were divided into four ten minute periods for implementation of counselor

stimulus conditions (treatment periods). The treatment periods were monitored by

the investigator who was in the adjoining room with a timer. The investigator

signaled the end of the preliminary orientation period with a light tha_ introduced

the beginning of the first treatment period. Each subsequent treatment period was

also cued with a light, the color of which indicated to the counselor which verbal

condition was to be implemented during that period (red for confrontation, blue

for reflection, white for probe, all three for free style) since E dio not know

the response sets prior to the interview. The four verbal conditions were opera-

tionally defined as follows:

Reflection of Feeling,_. "A restatement of what the client is satins

in your own words. IL is used to reflect the feeling(s) the client

is expressing, whether or not the feeling is directly expressed or

only implied" (Hackney and Nye, 1971, p. 102). Also, reflection was



d,t1n.d ;: 1) a cr. pour..1, Cc.,J1cX '0!,t

su'Jjkit, verb aad (bur not alwa)s) a t,tilrdinate clau,.e; 2) a ,,en-

ten(,e (_ontaini .8 a:1 affect word.

Col,:rc,atation. "A rt?on'.,. ,,me sort of di,crevinc) the

me,,:,a,:" (11J,Lw.y .:n,1 P)71, p. 78). "lhe

establishe:, a 'ou f.aid-but look' connttion. In other words too first

part of the compound sentenc is the 'you said' portion. It repeats a

messa6e of the client. The second part of the compound sentence pre-

sents the contradiction or discrepancy, the 'but lool;.' of the client

message The first part or the 'you said' portion may

not be stated by the counselor. It may be implied instead, if the

client's discrepancy is obvious" (Hackney and Nye, 1971, p. 80).

Operatiorally, the confrontation was defined as a compound sentence

with two independent clauses, each containing a ;object, verb, and

(but not always) a subordinate clause.

Probe. "A question, but an open-ended question in the sense that it

requires more than a minimal one-word answer" (Hackney and Nye, 1971,

p. 64). Operationally, probe was defined as: 1) simple, compound, or

complex sentence containing a subject, verb, and (but not always) a

subordinate clause; 2) a sentence introduced with either what, how,

why, or when,

Free Style. A period in which Es were permitted to use any verbal re-

spon4e.

The order of the verbal conditions for earn interview was pre-determined by

the inv,tigator who Ihtd randomly assiw,nod verbal conditions to treatment periods.

During each treatment period I: was restricted to the use of the particular verbal
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ail t:.: ::,,,... ,r,-. tUY, 1 Oti, :i,,, 1: :1 to tvr::-.1n-te tht intervit_w.

At tee ets1 , toe s. co- ,.1.1...1 the Cul,n:,o1:ng L's.iluition Invntery

(l i,W.a, T.():1., xd Shertt. , 1905) and an awareness te4t consisting of tiree ques-

tion;

(1) %hat. du you thill'i. was the purpo..t of the interview?"

(2) "v:hat evidence do you have for tLis?"

(3) 'Was there anything, that you noticed about either the counselor or

yourself during the interyie.-?" (Kennedy and Zimmer, 1968, p. 358).

Dependent Variable-, and Data Analysis

Data for the study were obtained from the taped interviews for 20 Ss. Each

interview was transcribed and rated for the designated treatment periods (reflec-

tion, probe, confrontation, free style). The three dependent variables were de-

fined:

Affet Word. Any word which implies love or affection, happiness or

cheerfulness, enjoyment or pleasure, hope, competence, positive com-

mitment, fear or anxiety, doubt or indecision, dismay or sadness, pain,

anger or quarrelsomeness (Crowley, 1.970).

Self-reference Pronouns, I, Me, My, Mine, Us, We, Our(s).

Time Orientation. Present verb tense. (Example: give; giving)

Frequency counts were obtained by E and two trained ,udges fo, the aree dependent

variables of client verbal Ichavior. Reliability for E and the judges was computed

by the Pearson r (see late 1) . Ratio scores were computed between the frequency

count of each dependent variable word spoken and the number of client words ipoKen

in (.uti cue period. Arc-,in transformations as described by Winer 097l) were per-
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Cle :.tor`. (CL!) to dLterminc- client differ-

1 ,f by this intrument.

o,:areoess test at: iini .tcred at t!;e end of each interview was rated by

three judbc.,. Level of a,.-areness ranged fren one (no a :arcness) to four (aware-

ness of toe intent of session)

RESULTS

The Pearson r was used to detcriaine the relationship between the number of

total counq.lor words spo'r:en anl the number of total words spoken by the client

(se, Table 2). Results of the data analyses indicated that no significant dif-

ference existed between the reflection, probe, confrontation and free style for the

thice dependent variables. Table 3 shows the results of three 4x4 repeated mea-

sures (on the second factor) analyses of variance for affect words, self-reference

pranouns, and time orientation. No significant differences were found between Ss

assigned to the four counselors in terms of verbal behavior being studied (Table

3). Additionally, no significant differences occurred for Ss perceptions of coun-

selor comfort, counseling climate and S satisfaction as measured by the CEI (Table

4). "in the awareness test only one Ss received a rating of two (awareness of a re-

soonse condition) from one judge and ratings of one (no aware .ess) from the other

two judges. The other nineteen Ss were given ratings of one by all three judges,

indicating no Ss awareness.

DISCUSSION

The results of this study have implications regarding the effects of counselor

v...1-1);1 behavior on selected aspects of client behavior. No significant differences



r. in-: t:__ted i_ t,_1--..- cf ell,. t df:,_cl ..., ,

elf-: ;:e.. ,,,:.,7,in. In initial eacn.eliuc sess-crl,, teen-

, ;,1 . ; 1,0- ( !J . -, :lc'. : ,ail e t: ,I. , ) , ( t nil-01,1.111, n,, ,.n.! re: le( Lion of fee l-

ing r i V , 41,l I tl ;k-d Ind, . r:, hite!y ( c 1-«,:itin1;entiy) do not di),.: Lo i1.1Vt

an dif,ei.:tial efc,1,, o cl:nt affect, l-,'If-referent, and tine criertation be-

havior. lni finding :,ee;13 to ctntradict those approaches which e:phasize reflec-

tion of client_ feelings to the e :- :elusion of questioning and confrontative response

styles. In particular, thcsc findings do rit support the assumptions of Carkhnff's

"training a., a preferred mode of treatment" which states that: 1) the helper will

be most effective in the early stages of helping by responding_ to the helper with

facilitative conditions: understanding, respect, concreteness; and 2) tne helper

will be mt effective in tae later phases of helping by initiation of action con-

ditions: genuineness, immediacy and confrontation (Carkhuff, 1971, pp. 170-171).

The results of this study suagest that initiation of action conditions cf question-

ing and confrontation in the early stages of counseling have no differertial effects

than presentation of facilitative conditions of understanding and refle ting.

Since the counselor responses in this study were emitted in a non-_ontingent

fashion, the lack of significant differencPs indicates that the indiscriminate use

of counselor behavior Joes not have reinficing effects on client verbal behavior.

Training programs that enable the counselor to assess and validate his discrimina-

tions and their effects on client behavior should be developed. Such '-raining give-;

both counselor and client "a choice between meaningful alternatives rather than a

situation in which al;_ beAaviors are equally acceptable and equally i'cousequential"

(Ullmann and Krasner, 1965, p. 38). To do otherwise is to carry on a "therapeutic

procedute" that is "at best inefficient, at worst magicnl." (Ullmann and Krasner,

J965, p. 38).

Further research investigations ate need(d that link operatiolaily defined
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TABU 4

StiMARY OF Till, RES OF Ti!!: RUSKAL-WALLI S
ANALYS IS OF VARIA:;CE FOR CE i SCORES

Factor

Counseling Climate 1.29

Counselor Comfort 2.09

Client Satisfaction 4.82

x2.95 (df = 3) = 7.82


